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how individuals enlist the transitional trigger and acpanying uncertainty, as a
motivation for creativity. | have inquired into my owrperience of the three general
phases of transformative learning; disorienting dilemexaloring options and
integration. Discovering that anxiety and fear are wuahics of a learning threshold for
me and others, | conclude that our response to anxidtgamability to tolerate
change is of critical importance to creating a sushdénfuture.

The class room, be it an art studio, traditional desk blackboard, informal
seminar or online environment can provide a relatively saonment and
supportive community to develop our individual capacities lerate ambiguity and
complexity of emerging multiculturalism. The art studsngiven an opportunity to
metaphorically engage with transformative events usinghes and paint to explore
the edge. The graduate student engages with other schotaesevbxploring new
ideas. Learning environments are places where we gain cocdidie our ability to
engage in creative self inquiry and critical self-reitat

Learner empowerment is inextricably linked with theiglomontext and social
action may or may not be an observable end reswinGn, 1994). However, |
suggest that individual growth at any level results inetkgerience of empowerment.
Increased capacity for managing change fuels ordinagyiitg which can then
transcend immediate individual needs and serve our peedstistainable future.
Empowered people have the confidence and courage to takeecegdion on behalf

of themselves and others.
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upon which to rest and appreciate the expansive vistasrmis loas
afforded him.. This was/is a mountain climbers journed/they are,
slowly but surely, moving to achieve the summit of that paldr mountain
as they have scaled the summit of countless othentams successfully.
Yet, on this trip, the climber decides — instead of caimig upwards, to
fling himself into the void of NO LEDGE and experienckawvother realms
exist. This is the deliberate and risky decision to go isyuof
KNOWLEDGE. There is always and forever the risk rafsting and
burning, but then there was always that possibility imestep of the

climbers ascent. ( Park&Q05

| will be inspirited to ask a question that | haven't askefore because |
read of someone’s words here that gave me just an irgdimgight, just a

whisper of courage. (Hutchinso2005)

What motivates us to risk falling, feeling foolish, andytapple with the unknown?
The courageous journey is an individual one. We each fipasrat®n and motivation
from different sources. Finding the merest “whispecafrage” (Hutchinson, 2005)
enables us take the leap.
Conclusion

It is no exaggeration at all to say that creatistyhie key to a more

advanced humanity, a key to the realization of human patamd the

control of human destructiveness. (Barron in Barroantdori & Baron

1997 p. 1)

The modern world pushes us to respond to rapid change vwgthabiand

innovative solutions that often accompany the persdimgd. paper has focused on
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— if I fall too far | will get up again — if | take a wrongrt | learn which
way not to go next time — | am always learning, growimgnging —
becoming someone new. — reinventing myself. What amrigry say?

Thoughts turn to risking love. Is this it? Fear of lous®ve of
knowledge? Is this the motivation to leap; to get in ovwghead? The
boundary between writing and living seems thin, is dissoltiiige my life
as | write. The two are inseparable. | effect changleaam changed. | am a
verb not a noun. | am living in the currents. Effornito freedom. | live in
the infinite gap of potential. (May, 2005)

Finding courage in the face of fear is a capacity wklwam birth onward
through adulthood. Once we identify the anxious edge, wiadiles us to leap into
the unknown? My classmates speak of courage.

I’m overwhelmed by a desire to contribute with singeaihd integrity to
creating a more loving and compassionate world. I'm trionfind the
strength and courage in myself to face what | see astty piark world...a
world we can only face with love if we can face oluss with love first.
(Hedley,2005)

| read your reflection with interest and need to tell yow impressed | am
with the level of honesty and earnestness with whielellyou approach
this new journey. It takes a lot of courage to tear dway a world within
which you are comfortable and successful, and throw ylhumse the
unknown.

Last semester | shared with the cohort that | haa pendering the
word knowledge and that the image had come to me of a miowtimber

struggling his/her way up a sheer rock face and finding, astitEDGES
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knowing that | will eventually take the leap just thensaas getting up in
the morning.

However, in painting and in life | also have the chaiogto paint
something new, not to get up in the morning. Maybe | nesthtoin bed
resting. Resting is an act of self nurturing. | listenvhat my body needs
and respond. In painting, | can choose to repaint the saage as many
times as | want. Again, | listen to what | need argpoad with support of
that need. Maybe | need to develop confidence and seéfragtefore |
explore the unknown or maybe the unknown lurks in temagery
somewhere.

If | have an idea it’s old. If | don’t have an idi#a new. Like the fool |
am clueless. | retreat and advance oscillating betfezgrand excitement
on the edge of new knowing. What | find is imagery,ifeg, insights and
meanings that are surprising and sometimes confrontatiodal
uncomfortable. If | work at the edge of what | know, | feeénsion which
creates energy for new imagery. | find new solutionsaimting and | find
new solutions for my life. The two are inseparable.

I’'m hanging on the edge, not knowing how to proceed withpiduger.
How long can | stay here without grasping for a solutioméve an idea
that | need to bring it together in some kind of conwaati way, some way
that will sound professional; academic speak. No — tsayyself, stay in
this messy part. Feel uncertain, anxious, insecure, wogdeestioning.
It's a dilemma, a line to walk between creativity andeptability. Go for it
- let the creative moment expand — swim in it - keeping i it's ok to

write junk — it may lead somewhere new — | know how ttkwathe dark
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extensive quote from my academic journal. | needed to thkeak from working on

this paper and am sitting in a local café having dinneraagaffee. | decide to just

write what ever comes:
| am trying to look at the edge of the cliff; the pladaere cliff and sky
meet. It is really hard because the cliff itself (nheam now; solid,
known, old) and the desire to be finished are so compbflattractive.
Either | am secure on the cliff or | am projecting intoiragined future.
Or am | free-falling into the chasm? Between the tWb& moment to
moment choice to let go of both the past and the éutudisorienting. | am
in the split.

| often think of something | read years ago in Rollo Mayse and
Will (1969). He was describing the gap between laying in bed thinking
about getting up in the morning and actually making the moget up. At
one moment we are in bed, the next we are out andhghavio the
activities of the day. Writing about that moment is csiig.

My experience in writing this paper causes me anxietyelltfe same
when | am laying in bed not wanting to get up. The gapville anxiety. |
feel like I'm balancing on the edge, arms flailing, prewenmy self from
falling. | can move neither forward or backward. Catay ®n this edge?
How long?

It's the same while painting. | repeatedly approach amdaefrom the
edge of the paper. | can imagine images on the other side.see myself
adding paper; leaping into the open space of creative @mitémepeatedly
choose to go back to existing images; adding detail, adjustilors,

reworking old territory. I'm balancing as long as | cantbe edge yet
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Supporting Change

From the information in Table 2, we can deduce thatgatare, affirming
relationships, acceptance, listening, self-awarenessopradity are critical support
measures at any level of growth. In order to managenthety filled dilemmas that
tend to inhibit human flourishing, we must have appropsafgport

Learning theory must recognize the crucial role of supporalationships
and a supportive environment in making possible a more entfidssured
sense of personal efficacy, of having a self- or selvese capable of
becoming critically reflective of one’s habitual and stimes cherished
assumptions, and of having the self-confidence to takenaatigeflective
insights. (Mezirow, 2000, p. 25)

In our modern world, we often feel isolated and aliethdtom the support of
others. To use Keagan'’s (2004) phrase we are “in over our’hgéelsre like fish
out of water desperately trying to survive without the supg®environment that our
systems demand: being pushed into radical change without thesaeg support
systems in place. We are asked to transform our cegsafut living and to literally
evolve into new beings, humans who are able to intem#ie previously external
supportive environment. We must find ways to evolve from watsatures to land
creatures. The critical balance between challengesapport characterizes the
creative leap in transformative learning. The leap iadive, subjective experience: a
verb not a noun.

The Courage to Leap

Returning now to my own experience with disorientingrdiigas as an artist

and as a graduate student, | will examine how | and otheesregotiated this critical

leap from the old to the new with creativity and courdde following is an
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Developmental level of Disorienting Dilemma Transitional Support Integration
Knowing
Silence Formal education, child safe and caring Receive, retain and pas

bearing, family trauma,
difficult or challenging
relationships, exposure
to other cultures, a new
kind of work,
psychotherapy

community, listening
with care

on knowledge, mind,
voice

Received Knowing

Exposure to diversity g
opinions, Loss of trust in
male authority do to
experience of violence
or sexual abuse,

f Mutual, reciprocal and
equal relationships,
praise and
reinforcement

Relying on self as
source of knowledge,
emerging voice,
Recognition of self as
authority

Subjective Knowing

Notice inner
contradictions, errors in
intuitions, break with
past

Reaching out to others,
non judgmental,

listening and acceptancestrength, optimism and

Beginning to thick
critically, , increased

self-value

Procedural Knowing

Psychological or
geographical dislocation
Intense self-reflection
and self-analysis

Deep listening,

1

Integration of thinking
and feeling, reconciling
different opinions

Constructed Knowing

Able to tolerate
ambiguity and

complexity

Self awareness, and
knowledge of alternate
ways of knowing

Integration of the self,
mind and voice

Table 2

Transitions from 5 Epistemological Perspectiyiesve, & Guthrie, 1999, pp. 17-27,

Belenky & Stanton in Mezirow 2000, pp. 71-102)
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In Table 1, we can see that despite variations initedogy and the number
of stages in the transformative process there seebes ¢tonsensus on a general
progression through 3 phases: 1-The trigger event whiclesaliscomfort,
confusion, disorientation, and a motivation; 2- explorabf previous assumptions;
3- integration of the new insights into a new way ofgan the world.

Cranton urges us not to see the phases as sequentiaboctag stating that
“the dynamics of transformative learning may influenceléngth, sequence, and
appearance of the stages” (1994, p. 72). Recognizing that hedrakrs change and
grow in the same ways, Belenky, Clinchy, Goldbergeragule (1996) studied a
diverse group of women in order to illuminate ways ofikimg that were missing
from major developmental theories. Table 2 represemtpied information from
Love & Guthrie (1999) and Belenky & Stanton (2000) that fesumn transformative
and transitional events for each of five developmegtadis of knowing.
Transformative events or “disorienting dilemmas” te Mezirow’s term, are
considered motivating stimuli which either push the leatawards a higher level of
integration or towards a regression. Transitional suppameeded to achieve
integration of new experiences or new information sotti@transformer can

progress to more complex ways of knowing.
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Phases and Stages of Transformative Lear(@rgnton, 1994, pp.
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69-72).

Mezirow Keane (1985) | Brookfield M. Taylor J. Taylor Cranton (1992)
(1975) - 10 4 phases inthg (1987) - 5 (1987) -4 (1989) - 6 - 10 non-
phases of transformation | stages of phases to steps to self consistent,
personal resulting from | critical become self- | direction non-sequential
transformation | a commitment | thinking directed and non-
to religious life hierarchal
phases
Curiosity
Disorienting Disorientation | Trigger event Disconfirmatio Trigger event Confusion
dilemma n
Self- Appraisal Confronting | Testing
examination reality
Critical Withdrawal
assessment of
assumptions
and alienation
Relating to Turning to
others others
experiences
Exploring Search for Exploration Exploration Transition Exploration
options meaning and point and reflection
peace
Building Self- Developing Reorientation Leap of Reorientation
competence acceptance alternative transcendence
perspectives
Plan of action Personal
commitment
Acquisition of Renewed
knowledge interest and
excitement
Provisional
efforts
Reintegration Integration Integration Equilibrium Grounding arquilibrium

development

Advocacy
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knowledge” (Maslow, 1966, p. 135). In the examination o$¢herucial beginnings of
growth are the seeds of creativity and transformation.

What is at the heart of transformation? If we aientify the moment when we
leave behind the old self and start traversing newaeyritvill we be able to manage
it more effectively? Patricia Cranton (1994) provides bk & comparison of some of
the major theories on the process of transformatamnieg. By placing the phases
and stages described by five different theorists in a teldlesan quickly see how they
compare. Although not all theories are represented Wwerase still able to get a

general feel for how transformation happens.
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If so, then we can study our own ordinary and increnhexizeriences as if we could
use a microscope to look at the gap between the cliff @didehe open sky. Because
“experiential knowing” (Heron & Reason, 1997) reliesidentifying an often non-
verbal inner sense of knowing, subjective reflectionsaarenportant resource for
understanding this ground of knowledge making. In its broadaststransformative
learning occurs on many different levels at many ageséy reasons. “Learning
and adaptation in adult life also depend on discovery andconstruction (Bateson,
1994). Ordinary creativity is pervasive and often unremarkBdteson in Montuori

& Purser, 1999, p.154). In this sense, transformative lgaisithe key to human
development and is at the core of human survival. Abrd¥laslow’s (1966) theories
of motivation and self actualization provide us withcnsource for understanding
human behavior. Regarding growth-motivations he saygWéh [is] an endless
series of daily choices and decisions in each of wtinehcan choose to go back
toward safety or forward toward growth. Growth musthesen again and again; fear
must be overcome again and again” (Maslow, 1966, p.22)

Mezirow, on the other hand, has developed a very higd tkeory
transformative learning. “Transformative learning involvedipi@ation in
constructive discourse to use the experience of othasstss reasons justifying
these assumptions, and making an action decision bagéd ogsulting insight”
(2000, p. 8). Mezirow’s definition assumes a high levehaturity, one that demands
a sophisticated ability to question assumptions, to perfotivat self-reflection, to
validate meaning by assessing reasons, subjective reframiafiective discourse, to
name a few (Mezirow, 2000). However if we acknowledgea¢hearkable
transformative achievements of even small childres,evident that “the beginning

stages of knowledge should not be judged by the criteriaadefiom ‘final’
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creativity, and learning, is beautifully summarized in tmine exchange between

student and professor. The student posts a personaticeflea fear and addictions:
| read your question and notice that something tightengy ibethy.
Anxiety. To be in the question is to be open to life,ibbears a tension that
creates anxiety. | listen to this sensation. | remerhbes many times | try
to remove my self from this sensation by falling inditlddictions: eating,
smoking a cigarette, have a glass of wine. In my eapee, there is a
relationship between stay [sic] in the question, cvégtand addiction. If |
stay in the question, | am repective [sic] to the floiife. | can be creative,
which means: say yes to what comes and flow. But sorastanxiety takes
over. | think that addiction is the spiritual call fbat opening that
sometimes it is too hard to bear. It's liminal spakkngotti, 2005)

The professor responds with a supportive comments alayatrlg through self-

reflection:
| see that the real learning here is NOT that a perses away from a
guestion and away from anxiety, but the real learningeiSEENSATION of
feeling the anxiety and the resistance in the moment..pé bwat we all can
recognize the immense learning that can come from suekpeamnience.
(Jones, 2005)

Capacity to this liminal space seems to hinge on witkesg to remain
uncomfortable in precarious balance. It requires self-emess, creativity and
commitment to positive change.

Transformative Learning
This paper makes the assumption that transformativeihgacan be defined

as an everyday occurrence and is a necessary compotleatirocess of maturation.
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evolutionary link between now and the future. We must immeur selves into the
gap between what we know and what we do not know. Thiisreative edge; the
point of tension, the fertile womb. Perhaps this ieseHife happens and where
reality manifests. If we can step into thin air wheoghing yet exists, we may find
that the chasm is perhaps an illusion. If we cagddhe desire for solid ground, we
may discover opportunities previously unimagined. Let ubuaid bridges
prematurely. The structure of the cliff determines theityual the leap. New
concepts are “context dependent” surviving only as thegareected to established
knowledge (Csanyi in Montuori & Purser, 1999, p. 307). Csynyi paihthat it is the
complexity of variables that make possible the surfaciripidden properties” (p.
309) which lead to creative evolution. He recognizes thathe extreme complexity
of the current “structural and functional variabilityhah is the manifestation of the
high creativity of the social system and the causeehigh speed of cultural
evolution” (pp. 306-307). In other words, the level of compyefrom which we
begin determines the level to which we may arrive.

| propose that the aesthetic of the unknown is tfiolag¢ed, expanded,
nurtured, and delimited rather than bridged as is often steglyés order to build
bridges we must not only know where we begin but wherare going. If we cling
to the place from which we jump or alternatively wedetermine our landing site, we
will never discover what there might be, rememberimgags that we can not predict
the future. We can not learn unless we are willing to tiakeisk of becoming
someone new. Our capacity to take the leap of theddanldohn Dewey’s words, “ an
imaginative experience [which] is what happens when vangrials of sense
guality, emotion and meaning come together in a uniomthsats a new birth in the

world” (1934, p.267). The creative leap, described as a struggled® anxiety,
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into a sustainable future. We must engage the unknown he@tpdsitive anticipation
of transformation.

The ancient tarot symbol of the “fool” representatitude of creative
willingness. The image in Figure 1 (Smith & Waite, 1971 w&han innocent youth
about to unknowingly step off a high cliff. The card siggsfa willingness to step into
the unknowable, infinite creativity, suggesting that ifc@@ suspend our habits of
holding onto what we know and risk being foolish we cacalier a new way of
being. Alternatively, this foolish character also esants ignorance and denial,
warning us of the danger of blindly stepping into the futik&e will either step off
the cliff accidentally because we don’t recognize the &utig it rushes up to meet us
or step forward with consciousness, deliberately leapittga positive transformative

process.

Figure 1
The Fool(Smith & Waite, 1971)

It is the cliff's edge that causes so much anxiety. ltieeamage of the edge to
signify the “liminal space” or the “threshold” (McWhinn&Markos, 2003; Berger,

2004) where change happens. The edge is the site of traas@ormand it is the
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My biggest anxiety is fear of not understanding academicmpogmnd

getting stuck. (Stenge2005)

My hidden fear is that if to engage with others, for inseawith other
people in the course, or with supervisors, or with autti@ts| am requested

to read, | get confused and loose my inquiry (Meng2®®5)

Now if I could only move past the anxiety, fear and paralym feeling

about the paper...(MorgaR005)

| confuse myself so easily and my release of anxietlgiginstant is

tangible! (Hutchinson2005)

| struggle with the paralyzing effects of these feelimggarying degrees.
Sometimes, | am able to remain in the expansivenassoeftainty which enables me
to transcend the limiting effects of fear and anxiety @her times | revert to secure
and familiar ways of knowing. | experience a pendutabietween feeling excited
about going beyond my current knowledge, and the need torodhat what | know
is valid and true. Anxiety signals to me that | have enteyed the edge of my limited
knowledge. If | have adequate support in managing these povieefinigs and am
able to choose exploration of the unknown | am ableatura: If not | stagnate.

The Creative Fool
Neither the disengagement with the new and rapiadyging post-modern

world nor the aggressive scapegoating and destruction ofwehtgtar will bring us
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stretched my consciousness to its limit. | would arrivinat amazing place
and feel totally intimate with it. With my senses otreched to new
dimensions, | recognized this as the place | came framay from the
limitation of age, body, and name, away from the narspace allotted to
me as a human. My attempts to answer my question woae me into a
vastness where | knew | belonged. (p. 4)
| also have, when able to remain in my anxiety long enowgm hble to transcend
the perceived limitations of my creative ability irelif
The Transformative Learning and Change course at Gaéfbmstitute of
Integral Studies is primarily conducted in an on-linerleéay environment. This
environment is new to me and | am concerned about my ailpgrform at PhD
level and my ability to learn on-line. Now, as a fij#yar old graduate student, | am
again facing a metaphorical blank paper and | am respondihg tchiallenge with
excitement, anticipation, and fear. Like others, Itaking a personal and academic
risk to look at what may be outside my realm of knowledilad my concerns
echoed by other students. A quick search for “anxiety” ara™f@ the on-line text
for the three introductory classes over a time spdahreé months resulted in 284
hits! Anxiety and fear are evidently major issues in goatuate study. The
following are several quotes from the on-line text:
Sally, you wrote: "Is fear a factor in restraining myatige inquiry?" Given
what we're been hearing from Cynthia and Virginia, @ters, it's no
surprise there should be some degree of fear, so oncetagbbecomes an
opportunity for inquiry and self-inquiry. Again, the acadenan become
transformative, and the transformative grounded in théeau.

(Montuori, 2005)
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studio. | begin to notice the burn in my belly, pounding thaad shallow breathing. |
know these signs indicate an opportunity to question tkeavwn. For example,
“What happens at the edge of the paper?” Traditional @oryttreats the rectangular
frame as a limit within which to create a pleasing contjosil treat the edge as a
place of tension that will stimulate a creativep@sse. | ask myself open-ended
guestions: “What would | paint on the other side of the etigle& could be above or
below? What could come into the painting from the oufslidat could reach out of
the painting?” Then | add paper to accommodate the neansishat become alive in
the questioning process. Anxiety becomes my creative friesdows me where to
guestion my assumptions. Each assumption becomes atoeglgaore with creative
inquiry. In order to be original, | must risk feeling fodliand | must be willing to
abandon the known, release assumptions, and leaveféhtgasan of what | already
know.
Michelle Cassou describes a similar experience ofingid explore the

edges of knowledge:

As a child, | loved the dizziness that came when | agkedelf, “What is at

the edge of the universe? What is found when all ends?én tfied to go

there to look at what happens when matter stops. My searched for that

edge in every way possible, eager to glimpse the unknowouldn't give

up until I got a strange twirling feeling in my head. Thatag&on would

tell me that | had gone as far as possible for the embn2001, p 4)
She then takes this exploration further, leaping intotwhball the open sky. She
describes a transcendent experience:

| relished that mysterious perception. Then, withouhereffort, a familiar

sensation of soft vertigo would arise, with the delighfiéeling of having
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The Experience of Fear and Anxiety

Expressing and communicating personal experience haslpgéenary
concern in my art practice for over twenty yead.oligh creative self-expression, |
have developed and practiced capacities to manage ungertainfusion and
difference. It is through consciously experiencing anxretye face of the unknown
that | have cultivated the courage necessary to &afrchange. As a visual artist, |
face the unknown every time | start a new painting.

Approaching the blank paper becomes a metaphor for my fifactice
overcoming anxiety in many small and creative ways. Otejisst make any kind of
mark on the paper to which | can respond. If the marktisneaningful, | don’t care
about doing it wrong; | can always change it in the mexment. Once | begin, it is
easer to proceed. The painting emerges one strok@a.dftl become bored, |
know that | need to risk facing the unknown again. The unknarries the charge of
anxiety and pushes me to creative response. To the degtéeaim make each brush
stroke and each color choice a decision to face timk Iplaper, | feel alive and my
work progresses at the highest level of creativityh®athan work with an idea that
simply needs to be skillfully executed, | work at tinisiitive creative edge facing
each decision as if it were the first. Fear and unicgéytare commonly expressed by
other students in Michelle Cassou’s Point Zero paintingsels “When | let go of
control, | feel afraid” (2001, p.89). “I am afraid | hawst my way. | am painting
slowly and heavily. | feel | am going through mud” (p.218)arh afraid | have
stretched myself too far” (p. 213). “I am feeling totallgambnnected from what | am
doing, totally lost” (p. 214).

If I want to understand how | react to the unknown inlifiey I can examine

the metaphorical blocks to creativity and the accompanying #aile painting in the
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can choose to react with excitement and creativitear and destructiveness. Future
Shock is defined as an “adaptive breakdown” (Toffler, 1971, p. 386)he pace of
change quickens, the confusion is tinged with self-daubtiety and fear....As the
pressures relentlessly mount, tension shades intabilitiy, anger and sometimes
senseless violence” (p. 363). Based on his theory oftttits lof adaptability, Toffler
suggests that there is an optimal adaptive range betwelen stimulation and over
stimulation within which humans can successfully functidollo May’s 1950 studies
on anxiety also show that there is an optimal edgehathvwan individual can use
anxiety as a motivating force for creative thinking aashs$formative change (May,
1979). What makes the difference between defending artiety from the edge
and jumping into the new with creative excitement?

Many anxiety coping mechanisms have been identified stacbs to creative
thinking. These mechanisms include but are not limited eéoctimpulsive need for
certainty, premature generalization, resistance togeharonformity, rationalization,
repression, scapegoating, and the need to be tough and wplaMa$low, 1966). We
respond to perceived threat with a fight or flight reggoWe either withdraw from
the situation or become aggressive. We see the flgfdwor manifest in our society
by rampant depression, and the numbing effects of drug$odltelevision. We
witness the fight aspect of these defense mechanmstasrorism, rioting, genocide,
and wars. | believe that our limited capacity to negofede and anxiety are at the
forefront of personal and global conflict. Cultivatingraative response to rapid
change from one of negative control to one of pasiéixcitement and curiosity is an
important transformative task. We must begin to changevay of knowing the

future.
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of a complicated world” (as cited in May, 1950/1979, p. 8). aféeconfronted by
change every where we turn and therefore encounteethend the unknown at a
rate unprecedented in history. Robert Kegan describestiusrn condition as an
“ever-accelerating flow of information [necessitatingla] qualitative change in the
complexity of our minds” (1994, p. 5-6). Edgar Morin concu@né of the greatest
problems we face is how to adjust our way of thinkingheeet the challenges of an
increasingly complex, rapidly changing, unpredictablel@/d2001, p. 5) and points
to the necessity of global sustainability. He looksdoaation as the “force for the
future because it is one of the most powerful instrumefithange” (2001, p. 3).

We find ourselves cosmologically, ontologically andsegmologically
estranged from the world, resulting in a crisis of beirgffler (1971) calls for control
of the rate of change. More recently Kegan (1994) and®ta for the
transformation of our ways of knowing. How do we teaahselves and others how to
meet this crisis? Jennifer Berger suggests that our wddkfind the edge of our
understanding, to find company at the edge and to constreet &ransformed place
(2004, p. 336). McWhinney and Marcos propose a need for “edncati@ble to
21%-century society” (2003, p. 16) acknowledging the obvious lagdstwur
capacities to adapt to the radical change in the humatitmm stating that,
“educational institutions, formal and informal, have kept pace with the
technological innovations, the lengthening life sparithemeed for ongoing
reeducation to reinvigorate lives” (p.16). We are continyallghed to the edge of the
unknown future. No wonder we are anxious.

Although anxiety is considered to be a normal adaptiyeores to over-
stimulation and change, | posit that individuals andes@s can use it to motivate us

towards creative solutions. As we face numerous shiftariables in our lives, we
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modern world, we find ourselves precariously balancedea¢dige of our comfort
zones. In order to move into a viable future we mustoheta successfully negotiate
fear and anxiety associated with rapid change broughbtunteveryday lives by
technology, information overload, intercontinentalel, and advanced scientific
research. The problem is: how do we tolerate change?ddove approach the
unknown future? In the face of the seemingly impossibédlenges and the
“disorienting dilemmas” (Mezirow, 2000) of our modern l@phow do we continue
to move forward towards positive solutions and avoid gidiack into reactive and
destructive behavior patterns?

In this paper, | suggest that we can apply the lessanselé from creative
process in the arts and academic inquiry to the largeoti@n more threatening
aspects of life in the modern world. First, | expldre tultural context of rapid
change that demands increased tolerance for uncersaidtsginxiety. Second, |
examine the experience of anxiety and fear in the facbarfge. Third, | suggest that
the image of “the fool” may give us insight into theedima of creative learning.
Fourth, | review some of the literature of the lastdscades regarding,
transformative learning, and cultural change. Fifth, thrcarghutobiographical
account and quotes from other students, | explore the snibjexperience of fear
and anxiety. Finally, | suggest that courage is at tha bé&mansformative learning
and change and that creativity is a critical componesboial change.

Rapid Change

Future Shock is the term used by Alvin Toffler in his 1976t keller of the
same title (1971). His intention was to diagnose theaiselbf our culture and to
prescribe solutions based on coping or managing change &arlier part of the

twentieth century, the Lynds’ identified anxiety as theuteof “insecurity in the face
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The Creative Leap: Courage in Learning

“Paint what ever you want. It can be abstract or &ue, small or large, neat
or messy, any thing at all. Choose a color, one thatilge. Here, | can help you put
the paper up. Let me show you how to use the brushes.1987. We are adult
learners in a painting class at “The Painting ExpedémtSan Francisco. (Cassou &
Cubley, 1995; Cassou, 2001) We are confronted by the dread oftaebigo$ white
paper and no precise instruction on how or what to pal&terare only a few general
rules. “Don’t comment about other’s paintings. If yoa atuck or think you are
finished call over an assistant.”

We are artists, non-artists, male and female, y@amogold, from all walks of
life. We have a desire for more creativity in our livégixiety and excitement are
palpable energies in the room. | am here out of ctyidshave been an artist my
whole life and still | fear the unknown space of “tharid paper”. | feel uncertain. My
belly is flip flopping. My skin feels tingly and my bitééng is rapid. | can feel my
heart beating as | pick up a brush, dip it into a brilli@at, and turn towards the wall
where my paper awaits me. What will | paint? What Iadiscover? | sense that | will
change as a result of this class. | am approaching bongetew, something
undiscovered in myself.

It is 2005. | am walking into an intensive retreat beginnidgciorate
program titled “Transformative Learning and Change” atf@alia Institute of
Integral Studies in San Francisco. Again | am approadchmgnknown. | feel anxiety
and excitement. | am at the edge of learning something rievaw that | will change
and | know that | will feel anxious and uncertain.

Anxiety is central to artistic and academic creativigiditionally, it is central

to social evolution. Situated within the larger conteébtuing in a globalized post
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Abstract

The modern world pushes us to respond to rapid change inthaysten result in
transformed perspectives on our lives. This paper focuskswmdividuals enlist
the confusion and uncertainty brought on by transitiorggers, as motivation for
creativity. Noting that anxiety and fear are commottrigs for both artists and PhD
students, the author uses subjective self- reflectionsaimiae the sometimes
precarious experience of learning and creativity. She adeslthat courage is at the
heart of transformative learning and that creativity @itical component of social

change.
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